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Tau paper describee the use of video i> instruction in eollege-level Hebrew. Tuepaperii 
bued on experience aoaumilated during the put decHe. Aditfiwio. i. nude between the ue of 
pre-recorded programs, commercial i* web a. educational, and video programs produced by the 
abidenu. The purpose for which «ch of the* modes can be wed is discuued and evatated. 
Though all the pro** and pogmmc are in Hebrew, the way it bu been uaed could apply to any 
other tanguage. Vioeois. powwftd aid. A few minute, of video materia can aerve as a basis for 
iaatructiona] activity of an entire class period. 

INTRODUCTION 

VIEWING PREPARED PROGRAMS 
cBse«M of command. goKnd idera^S vlf dJCUSS ft u!e <™ of video 

The Siman Tov Sequence ; 
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2 STUDIES IN LANGUAGE LEARNING 5:1 (1985) 

Siman Tov, a very Israeli travel guide who like, to be helpful; and Siman Tov's secretary, Avivh, a typical young 
toael. womm The name "Siman ToV, incidentally, means in Hebrew -good omen". Thus in Hebrewthe pLe 

H^ W ^ ""^^ f ^ * me ^P™*°nist but also to the student's good fortune while studying 
Hebrew. The material is replete with such nuggets of incidental learning. 

Oik «r CpiS0de T in ^ » ■» independent unit It can therefore be viewed out of order, depending on the 
StllJ* ^ Pr ^ famS ta * e vie "« * "Posed to a variety of situations of cultural 

art social relevance, as well as to native speakers of Hebrew who use the language in its natural context Each 
epi^ focuses^ a small number of grammatical points and these are illustrated explicitly and implicitly in the 
material Consider, for example, an episode that attempts to convey the use of the imperative. The story brings a 

SlTtT™; r a ^r^ P - ^ «»y the Sergeant Major for new recruitTlt is only 

natural for the officer to keep yellmg different commands at the tourists. That the tourists naturally refuse provides an 
excellent opportunity for illustration of the negation of the imperative. 

„ - 051 °f the grammar presented in the series is syntactic in nature and most of the points made are so basic 
that learners would have acquired them before they have a vocabulary of 1,000 words. Thus the main purpose of the 
P^ram^m its provubng for a basic review of syntactic structures. Each episode presents about 50 new words 

Use of Siman Tov 

,h, fifth S TZ T0 Z f™* 8everal dffl " att kvek ^Hebrew teaching, but its main use has been at 

! £2 EP By * at ^ Studcm has the b«ic ideas of me grammar and 

can read literature in sisnplified Hebrew. 

In this context the Siman Tov series served in the following ways: 

1. It provided enrichment material to supplement textbook units. For example, our students study stories 
written by A. Meged (1970 1972) which focus on village life in the Kibbutz and the Moshav These 
cominunal. and cooperative, modes of life are somewhat foreign to the student However, one of the 
Sunan T W programs entided "A Fine Fellow" takes place in part in a Moshav and thus it provides the 
students with an experience of this world in the visual mode. The students can actually watch Moshav 
people la action as they go about their daily life. This illustrative material is very entertaining and is 
watched by the students with delight Students exposed to Sunan Tov require considerably fewer 
explanations from the teacher as they encounter Meged's work. 

Z It enriched the presentations made by students as part of their class discussion. These presentations are 
. ( """^ ibout ,ubjecte of interest to the students. It is only natural that 
considerable time and thought is given to the problems of young people on campus or after graduation. 
The stuclena are, m general, very curioiis about tte Ofcourse. 

V£E jZEtt? ^o Vide - ,hC « fonMdon - 11 !»wem. «* more dramatic to watch the 
Sunan Tpv program A Life of Peace", and to see how "they really act and exercise their freedom " 

3 ' Itt d J^^ 

one hat to learn grammar by the conventional methods. Through Sunan Tov the correct mode of 

Vesttoiis concemng time are learned through the story of Aunt Batya, who disappeared during World 

War II and* sought by her 5<).year<>ld American nephew (e.g. "How long has it been since you have 

Aunt Batyar . and the Noun/Adjective agreement is introduced while Siman Tov helps Mr 

GoralmckfindtherightspousefortheverytaUMoshavteachei- PS Mt ' 

4. It served as a source that allowed students to experience Israeli culture: male-female attitudes 
bureauc^^^ 
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eo^ Trfl^^l Of coune, it can be learned from other sources, but the S/^n Tbv 
episodes succeed in delivering the main point quickly, efficiently and effectively 
iSESTS ° f ^T** mf °™ d on. W ^ing a person talk communis much ^ Aan 
O^ergan^ 984). It is not just the choice of words in the scene at the post 
officem ALrfe of Peace- that enables the student to experience going to the post office in Israeli's 
^tone the mtonauon me distance between people, the way they ask, and the way they express 
gj^ude Simon Tbv, lite any Israeli movie, can instruct the student in the Israeli body language 
which is an integral part of communication in the language with its native speakers. 

. A ^ ical s«iuence with which the Simon Tov material was used involved the follow™ Webeear with a 
review of ttat vocabulary which is essential for following the story, usually not n^lS^ 
about the same number of -others", including idioms and expressions, The learner was p^7 0r what w^ bo^ 
U> be presented on the screen. Only then did we watch the video program. The watches LowedTy cts 
tSSS^&SS WCrC all0WedaSmany Sewings ofTprogram as was pn^aT Su^S 

! J f ferc :' ** ^ ba$edonthe P">8^ The spSficac^vities 2p2i 0 7*e ieveTof 

COMMERCIAL FILMS 

used we« nnSuc^trth^hVn^ ^ ""'7? f ° f IangUa8e leamer ' ""vies I have 

ScTal^^^ ^biuon m commercial theaters. They vary in quality, but are in all cases equipped with 
Pto^ characters, and often music. These movies can be used as a source of cultural enrichment. However dtis is not 
then- sole purpose. The movies are valuable as a basis for conversations and discussions. 

cnnv«J^r VCrI - USCd ^ "ovies the students viewed the movie as a sequence of short scenes. In a way I 
SKSSTf •"ST 70 ' ^-E-ch scene was treated as a "mini-unif of studying X* 

****** "Wpoina^d tried to 
""fP^n " cxt vocaouiary was explained only if it was essential. Comprehension was nossible 

undMdl^t^l^ 0 ' m ^ rcVieW * Point* that weTZ fo£ 

i. ™* ^ would •enforce comprehension. Sometimes the discussion focused on the 
^cebetweenmewaymep^ 

was proper, following an episode, to write and act out dialogues based on the scene. P " ° * y " 

«ye used one or two films each setter. It is remarkable how much the students can g^ZiT^of . 



PREPARING PROGRAMS 

Introduction 

SfeA f m0ViCS ■ " -^w»«y material is an obvious utilization of this medium. However itdoes not 

nZ^ J^^rZ * ^ * 7 MPerienCe ' *" CXCidn « of *• technology is S a^ the 
S£*es^^ between studen. as well as of dramatics V^Z 

List of Projects 

First yean 



1. Monologues presented by individuals talking about themselves, families, life on campus, friends plans 
recording is done m the middle and at the end of (he semester 

™^" f b ° Ut * e same SubjeCte w «*° carried out twice during the semester. Here there was 
niore room for mvpTOvisation and acting. re 355 

3. Acting out folk stor.es such as "I^e Red Ridmg Hood", and "The Tliree Utde 
Second Yean 

" to* cookina. "Dear 

2. Formal debates. 

3. Interviewing IsraeU students. We do two presentations in second year, one in each semester. 
Third Yean 

1. Preparing an original "Hebrew with Siman Toy". 

2. Formal debates. 

3. Intei^wingiiative speakers of Hebicw. 
Preparation of Projects 

the success of die prbje^W^eneve^ * theiracccnt *» not with 

writing. the script in 

^is p^tice w£ 

spontaneous conversations, dialogues and akT Thi,^^ ? — year 1 video T recorded 

to the students. I have t^SS^£^JT^ °u u> be too embarrassing and unpleasant an experience 
dojustaboutan^ 

effortdoei l^^^m^''^:" ^ ^ *r recording i, done in class • most of the 
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ma „„„ J** nC °^ n& "J 0 !* ° UtSldC the ClaSS 88 * e Students can 8^ "> equipment In this 
manner the n^tcnal can be many times until the student has a tape that can be exhibited to the class. Only 

atothestudentissawfieddol^ew the tape with the student The final "product" is shown in class, with the 
!., . student s permission. It happens, but very rarely, that a student does not want to see himself on TV. It happens, even 
^ ««ly. thatstudenedon't want their program to be shown. All these projects are not obligatory; there is always 
^""8 ca,vbe earned out reaching about the same goal. Whatever is recorded on video tape reflects the 
mterests and needs of the studews at a particular stage. 

,k ^eped^ogical aims of each exercise are explained to the stu&ms. We are all working together on themes 
** are relevant and mterestmg. It provides the students with excellent feedback .bout their language performance 
W-^^Jf« ua m m . *« is continuity, it provides a longimdu^ view on the student's progress in 
nJT^r ^ RC ^ W f nd ! V ' ,Uation ' which * » ™* ™P°«antpart of each project is carried ouf as one out 
g. of many steps towards producingthe final skit monologue, etc. It is done in an atmosphere of cooperation, not 
imstoke-coirectmg or grading. This emphasis on team work, either teams consisting entirely of student or teams in 
wh^h Ae teacher also participates, u one of the main assets of working on video programs. Superior learning is 
achieved when the learner is completely absorbed in the communicative aspect of teaming. Working on video 

after the project is hmshed to view, enjoy, let others enjoy, and be able to go back and watch many months after. 
PREPARING HEBREW TEXTS FOR PREPARED PROGRAMS 

in ,k- J!. nal ^ 1Ct ? dtSaibe ' USe ° f ^ *at utilized commercial films but emphasized student participation 
5 Lt^f .1^" ^ T~ WiUl > materialiniheir native ^8uage. Their task is to prepare a new 

T^do track is. of course, in the language they am studying. The idea derived 

f Z A tl ? V T*. t0U$ein,he USA video material aired in Israel because of the difference between 

^■LiEP ^ *■ ^ video-recording systems. Thus, we could not meet the student's need for additional 

materials by using tapes that were originally prepared in Hebrew. 

m att ri a l« H ? CVCT L!' e ***** 10 "f Cum " latc 1 yariet v of U.S.-origin video material that was taped for use as cultural 
S'nr WC bC8a, ! t0WeU !f ^^"•ode Ascribed in this section, we began collecting^ commercials. The 
t?7?T- 2 V U3l,y ^ " d easyt0 -O"™ 1 ** People who don't have a rich vocabulary. 

™ Hebrew « and mixed with the videotape. Of course, not every advertisement 

S Z Z f ™ dth * tl l U P«»cularly useful to choose commercials in which the speaker is not shown in the 
ES^Jt*^" °;? e * t,0n : ^ n *««or is using, in these commercials, a voice-over technique informing 
^ S advertisements have to be, of course, suitable to the subject 

S?£3t** r PRyCCL f U,thenn0re ' U he,pS if,he Studente find *e commercial enjoyable. There 

,tudentw^ P ^^ W ^ U ^ W " " f ° U0W8 - Thec o nunerci « 1 was first exhibited without the sound and the 
- o emm aid IT ^ * ^ * HebfCW ^^dien tried to synchronize the text whhme 

ZZZ^I^^^^^ 6 - new audio track on the video tape was donein 

i ^to,°" C ^ sbme - ^^^-veral text, for each advertisement we chose the most popular text It I 
: k#f t J /" 1Cam,n8 pom,s m * rammar - for «amp'c. conditionals, general sutements. imperatives etc As a 

bonus, the student lean, the language of TV, its distinctive features, and the ways He^w dX fern eT £ UsM„ 
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^ In second year Hebrew, we adapted a program about children in the Kibbutz. Most of the work in this case 

hI? 06 /!"^ ° * ^ 7lm Enghsh text was "t° a much shorter, simplified 

Hebrew. (As there is no direct speech in this program, it does not get out of synchrony.) 

CONCLUDING REMARKS 

. Vidw tapes can be used in as many ways as the imagination of the teacher and the students allow, h should 
bej ^embered though, thai the medium has to be treated as any other aid "n teaching or learning. There should be 
v"S 8 T "T 8 ha& J° ** **** «nd evaluation should be an integral part of using 
~* * ovenised; md finaUy, unlike many other aids to learning, me programs that are made by 

ZSZ^^^*"^"*™^ Mmy ,tudcntS m quite in the beginning about using the 

equipments about appearing on the TV screen. Full cooperation can help overcome these problems, and of course, 
^teasiurance that there are competent technicians ready to help at my time. The success of early simple projects 
enabkd us to move to more complex ones later on. The success in one class motivated other classes to participate in 
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